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genda
* Policy/Program Memorandum No. 140
# Collaboration in Transition Planning

+ Self-Advocacy

*» Assertiveness

» Community Resources

* Creating Opportunities

* Goal Setting

* Questions

Objectives

* Understand PPM-140 legislation
+ Transition planning process
« Self-advocacy - what it is and how to promote it
» How to facilitate assertiveness across environments
¢ Role of community services
» Creating and capitalizing on opportunities
» Establishing and attaining meaningful goals




Ontario Ministry of Education
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Policy/Program Memorandum No. 140:

Ontario Ministry of Education

“Incorporating methods of Applied Behaviour Analysis
(ABA) into programs for students with Autism Spectrum
Disorders (ASD).”

» ABA is an effective instructional approach
* Supports schools to incorporate ABA methods

» Establishes collaborative working relationships

* http://www.edu.gov.on.ca/extra/eng/ppm/i40.html
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[ Policy/Program Memorandum No. 140:

Requirements

i. Students with ASD must be offered special
education programs and services

* Transition planning is an important process forall
students.

> Staff must plan for the transition between various
activities and settings involving students with ASD
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‘wPoIicy/Pngram Memorandum No. 140:
Requirements Continued...

= Under regulation 181/98, principals are
required to ensure that:

+ An IEP is developed within 30 days of
student placement

+ ABA methods are integrated into the
IEP’s

¢ Relevant school board and community
personnel are encouraged to participate
in the IEP process
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" Policy/Program Memorandum No. 140:
Requirements Continued...

* Outside personnel offer input and perspective
regarding special education programs and services

a,He B @,

* Assessment information gathered from these
individuals can benefit the IEP team in the following:
¢ planning accurate and comprehensive interventions

¢+ promoting a common approach to enhance student
success
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Collaboration in Transition Planning

* Successful transition planning involves:
+ Collaboration and problem solving
¢ Person-centered-planning

Effective transition plans should:

¥ Be student-focused v Include interdisciplinary
¥ Foster student collaboration
development ¥ Involve the family

(Kohler & Field, 2003)




Collaboration in Transition Planning
Continued...

* Majority of students with ID reported:
+ having only a minimal sense of
their future plans
¢+ turning to their families for
help when developing plans Q
for the future

¢ Students and families are encouraged to share
concerns when developing IEPs and preparing for
transition planning

(Heron & Harris, z001)
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Collaboration in Transition Planning
Continued...

+ Evidence supports that transition goals are most effective
when they reflect the preferences of students and families

* Increased student and family
participation in transition
""CCE“ planning l.eads to higher:
T e ¢+ Graduation rates
» Employment
¢ Achievement of positive
school outcomes

(Whelman, Moon, Everson, Wood, & Barcus, 1988)
(Wehmeyer & Schwartz, 1997)
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Self-Advocacy: What is it?

¢ A civil rights movement of individuals and
organizations to empower people to speak for
themselves, make their own decisions, and stand up
for their rights

* People with ID and/or ASD have:
* aright to make choices about their lives

s the same civil rights and human rights as everyone else
and should have access to and control of resources,
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Self-Advocacy & Self-Determination
* Successful adults with ID/ASD have identified the

ability to self-advocate

* Self-advocacy leads to self-determination, which
contributes to positive outcomes for adults with
ID/ASD

* Self-determination can be defined as the ability to
consider options and make choices that affect one’s

future
S

Self-Determination

+ Guidelines for increasing individual participation, include

approaches such as:




i Teaching Self-Advocacy Skills

* In order to be effective, adolescence need to learn to
problem solve and set goals

» It is really beneficial if individuals are aware of their
strengths and weaknesses

* This process should begin early in a child’s school
career and be practiced actively during adolescence

Nkl
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Self-Advocacy: What does it mean?

Rights include the following components:

In the home In the work In the Between

Self-Advocacy: Challenges

+ People without disabilities want to make decisions for the
individuals with [D/ASD
« Usually easierand more convenient in the short-term
« Intending to help and/or protect the individual

Self-advocates need to
show people that they can
in fact make decisions
about their own life!

place community people
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Self-Advocacy: Barriers

¢ Lack knowledge of themselves
 Unable to clearly describe their needs

¢ Unaware of who to contact for assistance or
accommodation

* Limited ability to articulate strengths and
needs

» Weak social skills

» Reduced confidence
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Self-Advocacy: How to Promote It

.. Understanding their unique learning
style is essential

2. Being aware of what is happening around
them and how the environment impacts
them

3. Individuals must know what they need to
be successful

1. Speaking up and informing others about
your wants and needs

romote It
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Self-Advocacy: How to P
Continued..

Help the individual make a plan to establish what they need
to be successful. This will help them to communicate this

information to others. Knowing what supports they need and
expressing these needs, can allow others to be more helpful
and accommodating,

+ Develop lists with the individual:
+ what they need
+ things they can tell others about what they need




Self-Advocacy: How to Facilitate It

Understanding Strengths

[n Education:

and Needs:
E! For making plans and choices :; Providing descriptive feedback
[] Bvaluating performance | Describe their learning style

D Personal responsibility for learning D Review assessment results

' Self-Advocacy: How to Facilitate It
Continued..

Model and Teach Appropriate Self-Advocacy Skills:

[J Observation ] Role play
] Conversation ["] Organization
[J Guidelines [] Networking
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The Self-Advocacy
Framework
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Assertiveness: What is it?
Assertiveness refers to standing up for your personal

rights - expressing thoughts, feelings and beliefs in
direct, honest and appropriate ways.

* Overlooked when

g (]
children are young Your £ Others
.. Needs i Needs

¢ Limited exposure to S =

practice this skill

* Vulnerable adolescence/adults

Assertiveness: How to Teach It

There are many things
that can foster
assertiveness:




Assertiveness: Skills to Learn

It is important to learn to stand up for yourself and
communicate with others in a positive way. Individuals
need self-confidence and communication skills to enable
them to:

» Express preferences

* Bedirect

» Be self-aware

» Understand

¢ Develop values and beliefs
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o Assertiveness: Strategies

Strategies to promote assertiveness:

* Teaching “No”

* Ask preferences

» Practice in the home and in the community
* Modelling assertiveness skills

¢ Using “I” statements

T
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Yo » I” Statements
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“I feel/felt when
(feeling word) (what they did or said)

because s

(the reason it upset you)
“What [ want or need is 3

(what you want from them,
offering a possible solution)

10
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Developmental Services Ontario

Developmental Services Ontario(DSO)

» First point of contact for services for individuals 18+
* Access to:

» Residential supports

e Caregiver respite

» Community participation supports

* Professional and specialized services

* Person-directed planning

¢ http://www.dsontario.ca/

i

Ontario Disability Support Program (ODSP)

= Income Support helps people with disabilities that are
in financial need pay for living expenses, like food and
housing

* Employment Support helps people with disabilities
who can and want to work, prepare forand find a job

s http://
dsp/

WwW.Mmess.gov.on.ca/en/mess/programs/social/o

10/3/2014

11



Kerry's Place

Autism Services

! 4
Mlibaiied  Kerry’s Place

» For individuals with an ASD, parents, and/or family
members

¢ Adult social groups
 Support groups

* Special interest groups
* Workshops

» Consultation Services
* And more...

® http://www.l
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Autism Ontario N
! Autismono

- |'|{lD. fwww.adtismontario.coim

¢ Ontario Partnership for Adults with Asperger’s and Autism
(OPAAA): hitp

www.autismontario.com/adults

* Many resources, services, and supports available:
* Educational workshops
* Family support groups
* Adult social groups

* Respite
* And more...
. H_ﬁ_ﬁ_,.""' ‘ ] R S ——— S
i Al e Abilities Centre

Centre

* Located in Whitby, ON

* Charitable organization that delivers enriching sports,
fitness, arts, life skills, research and educational
opportunities for people of all ages and abilities.

» Variety of daily living skills workshops
* E.g.: thrive program

o hitp://www.abilitiescentre.org
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Seeking Them Out and Taking Advantage

¢ Important for individuals to find something that is
fulfilling for him/her

¢ Regular engagement in meaningful social interactions
are important!

Focus on the Individuals Interests

* Begin by brainstorming his/her interests
* Forexample:

* Sporting Goods Store

Sports [t Facility

+ Animal Shelter

Animals ROt
+ Animal Day Care

] _ + Data Entry
C{)mputel' * Programmer
- | * Graphic Designer

13



Take Advantage of Strengths

» Utilize his/her strengths
* Forexample:

* Cleaning

Clean and Tidy M Organizing

WA A Filing

S * Data Entry
BT BOITENAN . Administrative Duties

Good with * Volunteering with Children's
Children Group/Camps (Sports, Arts, etc.)
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flrnclude the Individual

* Ask them questions
* Provide choices/options
¢ Allow opportunities for input

¢ Self-advocacy has been studied in more depth
individuals with mild-moderate ID

» Two ways to promote self-advocacy for those with
more significant challenges:

1. Choice making

2. Preference assessments

14
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' What is a Goal?

A goal is an end point, a specific desired outcome that
is planned for and attainable

e Different meanings for different people
« Set priorities
¢ Clearly define goals

R ——
Goal Setting: Prioritizing
To identify priorities:
* Discuss what is most important
» Identify how long it would take
to accomplish
* E.g. two days, one week, one
month, etc. { g E_‘y.\.\sﬂ \
* Do they need any support from ﬂi \ter® % AN
someone else to do it g \\e“\ ,.5
e XL
et
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" Goal Setting: Prioritizing
Example

Situation: You have one week to get the following things done
E Return a library book that is overdue, 10 cents/day
. Jog a mile

. Write a 10 page paper

. Get snacks for a party tonight
. Get your haircut

What do you need to consider?

10/3/2014
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Goal Setting: Attainable ,.GO""

Are these realistic goals?

» Alvin doesn't like to get up early in the morning. He
would like to find a job working the night shift in a
factory.

» Racheal is very artistic she would like to go to art
school to learn how to draw better and then become a
fashion designer.

¢ Pete is short and not very athletic. When he is older,
he wants to play on a professional basketball team.

vj; Adjusting Goals

Goals can be adjusted based on the following:
* Developing a new interest

» Original goal is misguided

* Won't lead to a larger, long-term goal

» To match ability

« New information

» Unpleasant experience

16



Long and Short Term Goals

» Differentiate between long and short term goals
* Pick appropriate time frames
* Break larger, long-term goals into smaller tasks
* Treat each small task as another small goal

* Remember..

SETTIHG CoMLS
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Contact Information:
Sarah Arnold
Alyssa Branson

LRCSS website: v/ w i
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Example 1

Making a Goal

Goal: Aaron will help clean up more around the house.

Is it a SMART goal?

If necessary, revise the goal to make it more appropriate:

Specific

Measureable

Attainable

Relevant

Time Bond

O|o|o|(o|o

Example 2

Goal: Emily will learn how to cook.

Is it a SMART goal?

If necessary, revise the goal to make it more appropriate:

Specific

Measureable

Attainable

Relevant

Time Bond

O|(0o|0O|0O|0O

Example 3

Goal:

Is it a SMART goal?

If necessary, revise the goal to make it more appropriate:

Specific O
Measureable O
Attainable o
Relevant O

O

Time Bond




LAKE RIDGE COMMUNITY SUPPORT SERVICES
Life After Secondary School

RESOURCE/REFERNCE LIST

Book Resources

| AQUEST for

Cumpata, J., Fell, S. (2010). A quest for social skills: for children with
Autism and Asperger’s. Arlington, TX: Future Horizons Inc.

Mannix, D. (1995). Life skills activities for secondary students with special
needs. San Francisco, CA: Jossey-Bass.

'.S!?!PB’,‘*‘:.{;‘“%\{- 1
Navigating
Social World

Jeanette Mckfee, .0
= DL TONT XTTWOOD

McAfee, J. (2002). Navigating the social world: a curriculum for individuals
with Asperger’s Syndrome, high functioning autism and related disorders.
Arlington, TX: Future Horizons Inc.

Paradiz, V. (2009) The integrated self-advocacy ISA curriculum: a program
for emerging self-advocates with Autism Spectrum and other conditions,
student workbook. Shawnee Mission, KS: Autism Asperger Publishing Co.

Price, J., Engel Fisher, J. (2010). Taking control of Asperger’s Syndrome.
Waco, TX: Prufrock Press Inc.

Note: The following agencies are known to have resource libraries: Autism Ontario, Grandview Children’s Centre,
Kerry’s Place, and Precious Minds. Most books are available at www.chapters.indigo.ca or www.amazon.ca

LRCSS is not responsible for the availability or content on any web sites or web page links to other Internet sites for
the convenience of users. LRCSS does not endorse, or guarantee any of the products, or information in this resource

list,

Last updated September 22, 2014
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