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Life After High School:

What to Teach and How to Teach It

Kerry-Anne Robinson, M.Ed., BCBA
Clinical Director

Progressive Steps Training and Consultation

Who Am1....

= Sister

= Board Certified Behaviour Analyst

= Research-Practitioner

= Teacher

= Clinical Coordinator of Progressive
Steps Training and Consultation

Progressive Steps Training and
Consultation

Established in 2010

= Behaviour Analytic Services to Adolescents and
Adults with Developmental Delays

Life skills, Social Skills, Vocational Skills, Functional
Academics, Behaviour Assessment and Intervention

» Increasing independence and community integration

= Direct 1:1 or Consultation
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Who Are You?

Autism in Ontario

* 11in 88 children are diagnosed with
Autism

» Since there is no cure, 1 in 88 adults
(will) have autism
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Day Program/ADP

Examples Skills Required Barriers Supports

Vocational Day Program

Examples Skills Required Barriers Supports
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g Sheltered Workshop

Examples Skills Required Barriers Supports

i Supported Employment

Examples Skills Required Barriers Supports

i Work and College Prep

Examples Skills Required Barriers Supports




g Competitive Employment

Examples Skills Required Barriers Supports

i Post Secondary Education

Examples Skills Required Barriers Supports

ﬁ

Other Options....
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Based on your child’s skills right
now, what type of placement
seems the most appropriate?

What are the barriers or
challenges to a better placement
for your child?
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§ A little about Autism

* A neurological disorder that affects
— Communication
— Social skills

— Reasoning

*  Many individuals with ASD also have some
level of developmental delay
— Intellectual functioning

— Adaptive functioning

i gutism in Adulthood i

* Many end up in residential placement
facilities

¢ ASD + DD makes community
integration and employment difficult

e Costs:
- $33
— Quality of life




Some Research
Billstedt and colleagues (2005)

Prospective follow-up study of 120
individuals with ASD

Followed prospectively for 13 — 22 years

Re-evaluated at ages 17 — 40 using a
variety of different methods
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Some Research

Very Poor Outcome

— Obvious severe handicap, unable to lead any kind of independent
existence, no clear verbal or non verbal communication.

Poor Outcome

— Obvious severe handicap, no independent social progress, social
clear verbal or non verbal communication skills

Restricted but Acceptable Outcome

— Similar to poor however individuals in this group had been accepted
by peers or personnel to such an extent that their handicaps were
not so readily obvious

Fair Outcome

— Either employed or in higher education/vocational training or they
were living independently or they had two or more friends

Good Outcome
— Being employed as well as having friends or living independently

Outcomes of Individuals with ASD

0%

u Very Poor Outcome

& Poor Outcome
Outcome

i Fair Outcome

“ Good Outcome

Restricted but Acceptable




; Eome more Research Z

* Bengt Perrson (2000)

e Placed 7 men with ASD and DD in two
separate group homes

v'Structured teaching
v'Communication training
v'Social Skills Training
v'Behaviour Management

§ Outcomes

All men made
progress in skills
important for adult
living, independence A\
and quality of life

jl !1tt1e Bit More Research i

¢ Garcia-Villamisar, Wehman & Navarro
(2002)

* Garcia- Villamisar and Hughes (2007)

* Examined the benefits of supported
employment for individuals with ASD
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ﬁ! ;1tt1e Bit More Research Z

* Study 1:

— 26 individuals in sheltered workshop setting

— 21 individuals in supported employment
setting

— Evaluated the effect of Quality of Life

* Study 2:
— 22 individuals in supported employment
— 22 individuals unemployed

— Administered cognitive tests pre and post (30
months later)
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§ Outcomes

e Study 1:

— Supported employment group improved
Quality of Life

* Study 2:

— Supported employment group improved
cognitive functioning

i Eutism in Adulthood i

* Other benefits of employment opportunities:

Sense of being productive and
keeping busy

Having a relationship and contact
with coworkers

Feeling important

333
Opportunities for Growth




g Barriers to Employment

§ Autism in Adulthood

* Research has shown that with training and
support adults with ASD + DD can perform
a variety of jobs in employment settings

* Supported employment opportunities
increase quality of life and cognitive
abilities of individual with ASD

¢ The same intervention that work with
children, works with adults with ASD

ﬁ

Now What?
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efining Characteristics in
Adulthood

» Career choices

* Where and how we live — lifestyle issues
» Leisure, recreation and hobbies

* Our public social circle

* Our private social circle

* Quality of life concerns

+ Failure to attend to any one of these defining
components may lead decreased quality of life

Gerhardt, 2007
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Determining Goals

+ Student and family input:

— Where do they want to be in 1 yr, 5 yrs, 10 yrs, etc..
* Survey current and potential future environments
+ Assess skill needed across environments

» Prioritize skills that occur across multiple
environments

+ Attend to safety skills
» Attend to skills that reduce dependence

» Attend to skills you will need to provide the
typically developing individuals

Gerhardt, 2007

etermining Goals

Interfering

Behaviours

Community Integration + Meaningful Activities = §# Quality of Life
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; i?etermining Goals Z

* Think about long -
term goal first

— Community
integration
— Meaningful activity

* What steps/skills are
required to get there?

§ Jetermining Goals

* Tempting to focus only on areas of
strength
— Avoid building towers before a broad base is
established
—E.g., six year old who could sight read 500
words, but not toilet trained and unable to
dress self

i I!etermining Goals i

Each goal must pass the
“so what” test
to ensure it is

FUNCTIONAL

15/11/2012

12



etermining Goals

“he can put 100 pegs into a peg board, but can’t put
quarters into a vending machine”

“he can fold paper into halves and quarters with an
80% success rate, but he can’t fold his clothes”

“he can put a cube in the box, under the box and
beside the box, but needs help to put his garbage

in the trash at MacDonald’s”
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§ Jetermining Goals

“he can label all of the letters of the alphabet, but
can not discriminate the men’s washroom from

> 9

the women’s

“he can string beads and match patterns, but he
can not lace his shoes”

“he can play Duck Duck Goose at school, but none
of the other teenagers in the neighborhood want

to play that”

Assessment

* Behaviour

* Independent Living Skills

¢ Vocational Skills
¢ Social Skills

¢ Preferences

13



* Strengths

)

« Weaknesses m
* Interests %%\‘E =
* Preferences N

e Suitability ’.' E_

* Supports Needed
* Develop Goals

Z ;hy Assessment is Necessary
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§ Behaviour Assessment

* What is the problem behaviour?
* Why is it a problem?
— Frequency
— Intensity
— Duration

— Discrimination

* Consult a Board Certified Behaviour
Analyst

ependent Living Skills

Assessment
Informal

* What does my child do by himself throughout
the day?

* What do I do for my child throughout the day?

* What do (I, siblings, other children similar
age) do for myself that my child does not do?

14
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Morning Routine Checklist

Task Independent | With assistance

Wakes up on time | wake him up when it's time
Goes to bathroom v

Prepare Breakfast | prepare his breakfast

Plates Breakfast

Brings Breakfast to the table

Eats Breakfast | cut food into small pieces
Cleans up after breakfast | clean crumbs off table
Showers v

Shaves | double check

Brushes Teeth v

ent Living

Assessment
Standardized Tests

» Intelligence

* Academic skills

» Language Abilities
+ Social Skills

* Vocational Abilities

+ Ex.
— Vineland Adaptive Behavior Scale
— Scales of Independent Behavior — Revised

* Directly assesses a “snap shot” of skills

‘Communication

Bepome Cpum 25 UM, = SOPCOMES OIFATIATS, - NWL, IR - U3 R
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Sacializal
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ent Living SKI1
Assessment

Criterion Referenced

* Functional Independence Skills
Handbook (FISH)

¢ The AFLS: The Assessment of
Functional Living Skills

16
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unctional Independent Skills Handbook

* Used for determining a person's ability to perform certain
functional activities from daily life.

* An assessment instrument and sample lesson plans

+ Criterion-referenced series of 421 tasks

+ 7 domains:

— Adaptive Behavior Skills
— Affective (or Emotional) Skills

— Cognitive Skills

— Sensorimotor Skills

— Social Skills

— Speech and Language Skills

— Vocational Skills

Functicnal Independ Skills Handbool

Functional Independence Skills Handbook- Scales

IL Baselne- 5644 Follow Up 5162010
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 Lesson ADT 20

Tasic Eat neatly and siowly.
Preresgabitess ADT 1, ADT 3, ADT ¢, ADT 21, ADT 12, ADT 14, 5EN 11,
[

background music o ann in seving 3 pacr = tire envirowmment. Adsptive
equiprnene sich as specis] handled speoes ar plate guards to reduce syillige may be

Benaviora The student wal extat 2 muaslty agreed-tspen pace ind neat-
ness level for 10 consecuive mealtimes

o paoger pose and nearses

Druiseg meallizne zermain in peosmite © the stadent. Very geatly grovide

3. Reduce prompting t s ind prae 10.oace per meal

e than 10 the
iioa, because 3 worl setting cun pose mase haaards, the student

goash broom, the kea £ be swepeis largys, and the tatka are mos
premquiite. In x
e e

i

o  duscpas,

and dispoe of the dekel b caun chise buas bec

Materialss A push broomy o dusspan, o hand hekd brask, plati: bags sad o trash sen
esigned 1 that ftein be lined with 1 plestic bag.
Task Anabais.

1. Review mith the stmdent the schon imvolves) an sveeping with a broom.
Dermonstrate to the studert the koeal process a2 will be requesied, Alo ust
finc 1o the studknt oc arca thut wil be swep,

e Assessment of Functional
Living Skills

* Partington and Mueller

* Over 900 skills in 32 functional areas

» Examples: Q
— Traveling in the community ﬁ\
— Making purchases : a

— Seeking assistance as required

— Preparing meals

— Helping with household chores

— Participating in social and leisure activities

19



The AFLS

* The Basic Living Skills Assessment Protocol

Basic self-help, self-care, self-management, hygiene, routines, and core
communication skills

— Prerequisite for any functional skills program
Essential Skills!

+ The Home Skills Assessment Protocol
— Provides an essential review of skills required for living in a home.

* The Community Participation Assessment Protocol

— “Participating in the community begins with learning to physically navigate
safely around all the common aspects of sidewalks, streets, signs along with
people encountered while walking or while being transported. To be able to
shop independently in grocery and department stores, shop at the mall, and
eat at fast-food or sit-down restaurants requires a wide variety of skills. The
ability to tell time and use time-related concepts, making and keeping
appointments, using a phone, and other skills to help learners stay connected
and interact with others in the community are also assessed in this module.”

15/11/2012

essment of Functional Living Skills

Community Participation Skills

The hssessment of Functianal Living Skill - The AFLS™
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The Assessment of Funciionai Living Ski
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The Assessment of Functional Living Skills - The AFLS™

e

essment of Vocational Skills

¢ General Assessment of Vocational Skills
— Standardized tests

— Criterion-referenced assessment
« FISH, the AFLS

» Job/Task Specific Assessment
« Vocational tasks are broken down into steps
* Performance data is taken for each step
* On-site and off-site

Delivering Papers

Task Independent | With assistance
Stuff papers with flyers v
Puts Papers in cart v

Goes to correct houses on list v

Safely crosses the street Doesn't look both ways %100

Puts newspapers in mailbox v

22
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Collecting Money from Customers
Task Independent | With assistance
Goes to correct house on list v
Knocks on door v
Introduces self/says why he's v
there
Accepts money v
Provides correct change Needs lots of help
Provide coupon or receipt v
Says thank you
Safely crosses the street Does not look %100

§omal Skills Assessments

¢ Standardized Tests

— Vineland Adaptive Behavior Scale
—SIB-R

e Criterion Referenced
- FISH
—The AFLS

ﬁork Related Social Skills i

« www.Do2learn.com
e JobTIPS — FREE assessment tool!

* Contain 31 questions relating to
socialization and communication skills

— Self Assessment

— Assessment by a Trusted Person

qbaEﬂgern

15/11/2012
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Ouostions

JobTIPS Par - £ssessment by Trusted Person

ssessing Preferences

Decrease problem behaviour
Increase on-task behaviour

May provide information in terms of
developing work routine

— Strong preference — same task

— Weak preference — alternating tasks

Increase quality of life

15/11/2012
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ssessing Preferences

+ Interview/Questionnaire

* Paired-item preference assessment
— Repeatedly pairing job tasks with each other
— Which job task is selected most frequent

— Time-consuming

* Multiple-stimulus preference assessment

— Repeated opportunities to select an item or task
from 3+ alternatives

— Which job task is selected most frequent

— Less time-consuming

15/11/2012

Interests Quiz

This quiz will ask you about your general interests. There are a variety of jobs all over the world that
are suited for all types of people. Sometimes it can be difficult to decide what type of job you should
look for and apply for. Everybody has certain hobbies and activities that they like to do regularly. To
help you choose the type of the job you may be interested in, you can take the Interests Quiz.

Name:
1. Are you i d in how tation vehicles work?
Almost Always Often  SometimesRarely  Almost Never

2. Are you interested in working with animals?
Almost Always Often  SometimesRarely  Almost Never

3. Do you like to paint (e.g., rooms, walls)?
Almost Always Often  SometimesRarely ~ Almost Never

4. Do you enjoy analyzing information that you've read (e.g., answering questions about it,
summarizing information, identifying main points)?
Almost Always Often  SometimesRarely  Almost Never

5. Do you enjoy using things like small handheld tools?
Almost Always Often  SometimesRarely  Almost Never

6. Do you like learning and memorizing facts?
Almost Always  Often SometimesRarely ~ Almost Never

Procedure for Conducting Preference Assessment

To use a frced-chofce preference assessment:

Interview persans who knaw the student i identify ton different ehjects or things: that mipht
be rewarding or motivating for the identified student. Such objects or things could be candy
{specify the kind), drink { specify the kindp, or objects (e.g. lint, heating pad, book. Do not
select activities (sich as going for a walk) hecanse that activiry cannex he tested

. Write the ten objects or things in the 1en numbered spaces provided at the 1op of the “Forced
Choice Preference Assessment Data Sheet ™

3. Collectthe ten items.
4. Takethe studsnt ond the itoms to the tosting room or arcs.
5. Using the “Forced Choice Preference Assessment Data Sheet”. implement the preference
procedure:
a Putitems | and 2 an the tahle in fiont of the student, sppraximately 1K inches apar:
b. he student’s hands folded in lap
€ he student’s alention;
d n attending) ask, “which do you want?™

i. allow 10 seconds for student to touch one object or rame ome object;
circle the numbkr of the object woched (or namer
e duration the student enpaged with tha g
R if no response or no choice was made v
o gl cach tial Followinng steps 4™ gl
6. Upon completion ofall %0 triaks, tally the number of times cach of the ten stimuli were
selected by the student.
7. Atthe bottorn of the “Forced Chsice Preference Assessment Daia Sheet”,
“Prefemed $timulus” the simulus picked the largest numbsr aftimes in #6.

wme

n 10 seconds

vrite in the

25



Farced Cioie Freference Assessment ban Shert
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ulus Preference Assessments

* There’s an App for that!

Preference Assessment

New Study ©
Completed Studies [+]
Instructions ©

26



Bax Client

Add New Glient
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Assessment Ty]

Multiple Stimulus Without Replacement ©

Paired Choice ©

wil. ROG o 315 PM 9%, -—p

» Dusting
» Sweeping
~ Mopping

» Washdishes

Add ltem

27
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ssessment Setup [

The ciient shouid De seaied ai a iabie directy
across from vou.

Cancel Study BR

Clear all items from the table.

3:16 PM

Say "pick one", "choose”, or "make a choice".

m Sweeping Mopping Wash dishes

No Choice Made

28
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Cancel Study BR

Clear all items from the table.

Dusting Sweeping Mopping Wash dishes
347s 222s 16.7s 36.2s

29
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? %hat we Learned from ﬁ

Assessment

e Strengths

)

* Weaknesses

I

\
W

:

e Interests r
* Preferences .
+ Suitability o

* Supports Needed

* Develop Goals

Applied Behaviour Analysis

ABA is a field of inquiry dedicated to
investigating and modifying behaviour in a
systematic way. ABA is:

— Data-based

— Analytical

— Able to be replicated =
— Socially important 'w
— Contextual

— Accountable

\

PR

1s ABA effective for Older Learners

* Based upon over 35 years of published research

* Empirically validated research and best practice
— Skill acquisition
— Behaviour reduction

* ABA interventions
— highlight relevant stimuli
— minimizing extraneous stimuli
— recognize the power of reinforcement

» Utilizes systematic prompting and prompt fading

30
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1s ABA effective for Older Learners

* Previously accepted prompt hierarchies may be
modified

. ngle of the significant others in the individuals
life

— Critical to implementation

* Person Centered/Positive Approach
— Functional assessments
— Behaviour Plans

1s ABA effective for Older Learners

* ABA teaching strategies:

— Task analysis, breaks complex material into teachable
units and identifies complementary repertoires

— Versatile teaching methods
Discrete Trial Teaching

« Fluency/Rate based instruction
Shaping

Chaining

« Incident teaching (NET)

« Environmental manipulations
Peer instructional support

— Numerous structured opportunities for learning and
practice

Baseline Data

* Data gathered before a program begins
— Before any teaching has been implemented

* Tells you how well the learner performs
the task without any teaching

31



; Baseline Data Z

* How to take Baseline Data:
— Ask the learner to perform a task

— Provide as much prompts as necessary to help
the learner complete the task
— Measure:
* Number and type of prompts needed
* How long the task takes

* Helps you determine:
— If teaching needs to be done
— What kind of teaching and supports are needed

§ Task Analysis

* Analyzing the behaviour chain (task) by
breaking 1t down into it’s individual
components

* Used when your goal is to teach complex
tasks (e.g., iInvolving two or more steps)

 Identify all the steps required

e Write them down in order

i Task Analysis i

* Observe a person doing the task and
write down each step

* Ask someone who performs the task well
to explain all the components in the task

* Perform the task yourself and record the
steps
— Provides you with the most information

15/11/2012
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; I ask Analysis Z

» Task Analyses may need to be revised
after you start training

* You may need to break some behaviours
down further

* You may also combine two or more
behaviours into a single step

Example: Washing Hands

6. LOCAl® 308D
hand en ton

L. Soui
_Stop
0. Fleb paies tomethar

it g

I s
|12 Right hand rub ip of led hand
13. Left hand rinse
[1a_Riort nana rinse
5.
15.

3. Mang on nandie
Push down

i Task Analysis i

e Let’s Practice:

— Using your Task Analysis Data Sheet,
develop a task analysis for making a peanut
butter and jelly sandwich

15/11/2012
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S to Assist wi
Independence

* Anyone can learn how to do anything!

* But...
— Time Constraints
— Motor Skills
— Inadequate cognitive abilities
— Safety concerns

* Supports can be put in place to help the
learner perform the task despite challenges

s to Assist wi
Independence

* Motor Skills
— Adapted tools
— Environmental manipulations
— Teach to ask for help when needed

* Cognitive deficits
— Visuals instead of words
— Calculators
— Highlight relevant stimuli
— Teach to ask for help when needed

s to Assist wi
Independence

» Safety concerns
— Teach to ask for help when needed
— Supervision/1:1 Assistance when needed

34



mmy’s News Paper Route

+ Basic Work Skills
— When motivated to do so, Tom is able to remain on task. He is
able to complete many academic, daily living skills, and
chores independently.

+ Communication Skills

— Receptive language — 5 yrs, 2mo

— Expressive language — 6 yrs, 8 mo

— Tom can express his needs, wants, dislikes etc. He has some
emerging conversation skills but is often socially
inappropriate with his communication. For example, he may
tell someone they “look like Frankenstein”, or ask someone if
their “husband is still dead”.

15/11/2012

mmy’s News Paper Route

+ Social Skills
— Socialization - 2 yrs, 1 mo
— Play and Leisure Time - 1 yr, 6 mos
Coping Skills - 2 yrs, 7 mos
Tom has no friends.
He is able to engage in some activities independently, such as
playing Lego or playing the computer.
— Engages in socially inappropriate conversations with others.

« Ability to follow instructions
— Tom is able to follow multiple step instructions when motivated to do
so. The addition of a visual aid, or checklist increases his ability to
follow instructions and remain on task.

mmy’s News Paper Route

* Functional Academic Skills

— Spelling - Grade 1.7

— Reading - Grade 2.0

— Math - Grade 1.0

— Tom can tell time using a digital clock but needs to
be prompted to refer to it.

— Tom can distinguish between coin and bill
denominations and at the time of this. intervention
was learning how to count money

— Tom can read and following simple instructions.

35



mmy’s News Paper Route

* Learning Style Assessment

— Tom learns best with repeated, consistent presentations
of a stimulus. He sometimes has trouble generalizing
skills taught, thus multiple exemplars and teaching
settings need to be utilized.

* Vocational Preferences
— Tom has stated an interested in learning how to
complete a newspaper route. He is also interested in
computers and building things.

15/11/2012

mmy’s News Paper Route

* Behavioural Challenges

— Tom scored at the Clinically Significant Level for
Internalizing Behaviors and Elevated Level for
Externalizing Behaviours.

— Tom is not aggressive but may have verbal outbursts

— He also displays non contextual vocalizations and
sounds.

— He will often engage in tic-like facial and body
movements.

mmy’s News Paper Route

+ Skills required:

— Stuffing the news papers
* Sorting
« Stay on task
* Motor Skills

— Delivering the papers
* Go to correct house
« Put paper in mail box
« Cross street Safely

— Collecting Money
* Speaking with home owner
* Getting money
* Providing Change

36



mmy’s News Paper Route

» Supports in Place:

— Stuffing the news papers
« Stay on task — Reinforcement system
* Motor Skills — Environmental Manipulations

— Delivering the papers
* Go to correct house — Written Schedule
« Put paper in mail box — Environmental Manipulation
» Cross street Safely — Additional teaching and supervision

— Collecting Money
* Speaking with home owner — Written Scripts
* Getting money — Environmental Manipulation
* Providing Change — Visual Cues

15/11/2012
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Schedules

* Written, visual, auditory

* Benefits:
— Increase independence
— Allow to select and sequence own activities
— Increase time on task
— Easily faded

* Develop visuals consistent with cognitive
level (e.g., objects, photos, pictures, words)

37



; Schedules Z

There’s an App for that!

15/11/2012

wi_ROGERS 7 919 PM A/

chedules  Use Toilet+PJ'...

Edit

Full Made Split Mode List Mode
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|
{— —

Full Made Split Mode List Mode

wil_ROGE!

chedules

Password Protection

Allow Editing

CheckList

Export ta PDF

iCloud Backup

Version: 1.1.6
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§ Reinforcement

e If you do something, and something good
happens after, you're going to do it
again!

» All learning involves some form of
reinforcement

i Reinforcement i

» Before you begin teaching...

— What are you going to use as reinforcement
* Preference assessment

— What is your reinforcement system going to
look like
« Skill level of student
« Practicality

40



; Reinforcement Z

* Examples:

— Token board
— Point system
— Star Chart

— Check Marks
— Money

— Praise

— Edibles

— Clicks!

§ Prompting

¢ Used to increase the likelihood that the
learner will engage in the correct
behaviour at the correct time

* Can be given before or during the
performance of the behaviour

* Once the correct behaviour is performed,
reinforce it!

i Prompting i

» It’s important to fade prompts correctly!!

—Too quickly — increase in confusion, slows or
stops learning

—Too slow — PROMPT DEPENDENCY

15/11/2012
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; Fading Z

¢ Transfer control of the behaviour from
the prompt to the stimuli

* The prompt is gradually removed until
the behaviour occurs without it

» Teaching is not complete until prompts
are completely faded (sometimes)

§ Type of Prompts

Least

e Verbal Prompts
* Gestural Prompts

* Modeling Prompts
—Video modeling

* Physical Prompts Most

i Stimulus Prompts i

* Some change in the stimulus
e Addition or removal of a stimulus

* Makes correct response more likely

* E.g., Adding a picture of popcorn to the
popcorn button on the microwave

15/11/2012
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Chaining

* Systematic use of prompting and fading
procedures to teach each component of a
behaviour chain

* Used to teach tasks with two or more
steps

15/11/2012

orward Chaining

* The instructor has the learner learn one skill at a
time

» Start with the first step

* The instructor finishes the remaining steps for the
learner

* When step one is mastered the learner completes
step one and has instruction on step two

* The instructor finishes the remaining skill for the
student.

* This continues until all steps are mastered.

orward Chaining

* Hold Laces in both hands
* Bunny Ears

* Loop Ears
e Pull Through
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; Eorward Chaining Z

¢ Hold Laces in both hands
* Bunny Ears

* Loop Ears
Pull Through

§ orward Chaining

* Hold Laces in both hands
* Bunny Ears

* Loop Ears

e Pull Through

i Eorward Chaining i

* Hold Laces in both hands
* Bunny Ears

* Loop Ears
Pull Through
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; Eackward Chaining Z

The reverse of forward chaining

The instructor completes all steps, but allows
the learner to learn the last step using
prompts.

When the last step is mastered the learner
learns the second to last step.

This continues until all the steps are mastered

Typically used with learners with very limited
abilities
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§ Backward Chaining

Hold Laces in both hands
Bunny Ears

Loop Ears
Pull Through

i Eackward Chaining i

Hold Laces in both hands
Bunny Ears

Loop Ears
Pull Through
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; Eackward Chaining Z

¢ Hold Laces in both hands
* Bunny Ears

* Loop Ears
Pull Through

§ Backward Chaining

* Hold Laces in both hands
* Bunny Ears

* Loop Ears

e Pull Through

i otal Task Presentation i

e The learner learns each step as the skill
is taught

* The instructor gives the correct level of
prompts at each steps to allow the
student to proceed to the next step.

¢ Graduated Guidance

— Start with hand over hand and gradually
fade prompts

15/11/2012
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; How to choose? Z

» Consider length of task
* Learning ability of the learner

» Teachers ability

§ Shaping

* Used to develop a behaviour that a
person does not currently exhibit

* Differentially reinforce successive
approximations of a target behaviour

¢ Differential reinforcement
— One behaviour is reinforced
— All others are not reinforced

i Shaping i

 Identify a starting behaviour

— Reinforce this behaviour, increase this
behaviour

* Stop reinforcing this behaviour and start
reinforcing a new behaviour that is slightly
closer to the target behaviour

* Continue until the person exhibits the
target behaviour
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; Shaping Z

g
L EEZA
&)
T - “Want Pizza”

“I want Pizza”

“I want Pizza please”

§ Shaping

Lets Play the Shaping Game!

j-!ite & Off-Site Training i

* On site training occurs at the placement
site

» Off-site training occurs at another site
— Practice skills required
— Simulated settings

* Many skills needed to get and keep a
placement are learned while on the job
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ite & Off-Site Training

* “Train and Place”
— Training off-site and than placed in setting
— Cause delays in placement

— Many skills needed to get and keep a
placement are learned while on the job

» Job-site Training
— Decrease problems with generalization

%- ite & Off-Site Training

* Both on- and off-site training
— Less support needed while at the placement
— Less support needed during initial stages
— Decrease delay in finding placement
— Placement opportunities often part time

* Simulation based training
— Incorporate stimuli found in community setting
— Promotes generalization
— Additional practice
— Good Supplement to on-site training

Thank You!

Kerry-Anne Robinson, M.Ed., BCBA

Kerryanne@progressivesteps.ca
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